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FORMATION OF REFLECTIVE CULTURE IN AN EDUCATIONAL
ORGANIZATION AS A BASIS FOR SUSTAINABLE PROFESSIONAL
GROWTH

Annotation. The article considers the formation of a reflexive culture of a teacher in an educational
organization as an important condition for sustainable professional development. It is clear that modern
education requires not only the teacher to know how to teach, but also the ability to analyse his or her
own activities, identify professional difficulties, adjust pedagogical decisions and develop a conscious
individual style of work. It was concluded that reflexive culture was the basis for the professional maturity
of the teacher.

Keywords: reflection, reflective culture, teacher, educational organization, professional growth, self-
analysis, pedagogical activity, development, competence, mentoring, methodological work, professional
maturity, feedback, self-assessment, pedagogical mastery.

NOLLLAHOBA XX.A.!, KAJITAHBAEBA A.C.2, AJINMBEKOB A.T.3

! 3KOHOMUKAE FhlJIbIMAAPbLIHLIH, MarucTpi, KazakctaH Pecryb6nmKacbiHbIH ¥/1TTbIK KOPFaHbIC YHUBEPCUTETI,
AcTaHa, Ka3zakcTaH Pecriybavikachl

negarorvka  FblIbIMAAPbIHLIH, —~ MarucTpi, Ka3akctaH PecnybavkacbiHblH  ¥ATTblK — KOPFaHbIC
yHuBepcuTeTi, AcTaHa, Ka3akcTaH Pecrybsnkachi
? marmncTp (ackepu besimaep MeH Kypamanapabl 6backapy b6ovibiHLLIE), Ka3akcTaH Pecriybankacel ¥NTTbIK

YJ1aHbIHbIH bac Ko16acLUbi/bIFbl, ACTaHa

BUJIIM BEPY YUbIMbIHOA PEDJIEKCUBTI MOOEHUETTI
KAJIBINTACTbIPY NEQAITOIrTAPAbIH, TYPAKTbI K9CIBU
OCYVYIHIH, HETI3I1 PETIHAE

AHpatna. Makanaga 6inim 6epy yhbiMblHO@ pedNeKCUBTI MIAEHMETTI KafbiNTacTblpy neparor
Kbl3MeTKepaepAiH TypakTbl Kacibu ecyiHiH, MaHbI3Abl WAapTbl peTiHAe KapacTbipbiiagbl. Kasipri 6inim
bepy Xyneci nepgarortaH TeK OKbITYy 9A4iCTEMECIH MeHrepyi faHa eMec, COHbIMEH KaTap 63 KbI3MeTiH
Tangam any, Kacibn KMbIHAbIKTapAbl aHbIKTay, Nefarornkasblk WewiMaepai TY3eTy KOHEe XKeKe XKYMbIC
CTWUNIH CaHaNbl TypAe faMbITy KabineTiH Tanan eTeTiHi HerizgenreH. 3epTTeyAiH MakcaTbl pedIeKCUBTI
M3OEHMETTIH MOHIH awy, OHblH KaCibn JamMypafbl pesiiH aHblKTay >X9HEe OHbl KanbiMTaCTbIPYAbIH,
YbIMOACTbIPYLUbIbIK-NEefarorkanblK WapTTapbliH alikbiHAay 60nbin Tabblnanbl. 3epTTeyae TEoPUsbIK
Tangay, »Kaamnblay »XXaHe KYpblbIMAbIK-QYHKLUWOHANALIK Tangay oS4icTepi KondaHbinabl. PednekcmBTi

M3AEHMVET MefarorTbiH KaCibn KeMengeHyiHiH Herisi ekeHairi Typaibl KOPbITbIHAbI Xacannbl.
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OOLLAHOBA X.A.!, KAJITAHBAEBA A.C.2, AJINBEKOB A.T.3
1

MarucTp 3KOHOMUYECKMX HayK, HaumoHanbHbIVi YHUBEPCUTET 000pOHbLI Pecriybinky Ka3axcTaH,
AcTaHa, Pecniybsnka KazaxcTtaH

MarucTp regarorm4eckmux Hayk, HauuoHasbHbIVi yHUBepcuTeT 0060poHbI Pecrybnnku Ka3axcTaH,
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marucTp (no ynpaBiaeHWIO BOWHCKMMUW 4HacTsMU UM coeauHeHusMu), [naBHoe KomaHAoBaHue

HauwnoHanbHov reapavn Pecnybinkmn Ka3axcTaH, ACTaHa

®OPMUPOBAHUE PE®JIEKCUBHOWN KYJIbTYPbI MEQAIOrA B
OBPA30BATEJIbHON OPTAHU3ALU NN KAK BAXXHOE YCJIOBME
YCTONYUBOIO NPOPECCUOHAJIBHOIO POCTA

AHHOTaumsa. B cTaTbe paccMmaTpuBaeTcsa (opMupoBaHune pedaeKCMBHOM KynbTypbl neparora B
obpa3oBaTeNbHON OpraHM3auMMm KakK Ba)KHOE YCJ/I0BMEe YCTOMYMBOrOo MpOgecCMOHaslIbHOro pocTa.
O4yeBMOHO, 4TO coBpeMeHHoe obpa3oBaHue TpebyeT OT meparora He TOJIbKO BIALEHUS METOLUKOWN
npenogaBaHnsa, HO W CNOCOBHOCTU aHanM3upoBaTb COBCTBEHHYIO OeATeNbHOCTb, BbIABAATH
npodeccnoHanbHble 3aTPYAHEHNS, KOPPEKTMPOBATL Nefarormiyeckme peLueHns n 0CoO3HaHHO pa3BuBaTb
WHOWBMAYANbHbBIA CTUb paboThl. Llenb nccnenoBaHns COCTOUT B PACKPbITUM CYLLHOCTU pedIeKCUBHOM
KyNbTypbl, onpefesieHnn ee poan B NpOogecCMOHaZIbHOM Pa3BUTUM WU BbIABAEHUN OPraHM3aLNOHHO-
neparorv4yeckmx ycnosuin ee dopMmpoBaHna. Wcnonb3oBaHbl MeTOAbl TEOpeTUYeCcKoro aHanausa,
0606LeHNs N CTPYKTYPHO-(hYHKLUMOHaNbHOrO aHanu3a. CoenaH BbIBOA O TOM, 4TO pedieKCUBHas
Ky/bTypa siIBJISeTCSA OCHOBOW Npod)eCcCMoHasibHOM 3pesiocTn negarora.

KnioyeBbie csoBa: pedrekcus, pedrekcuBHas KynbTypa, neparor, o6bpasoBaTesnbHas
opraHusaumsa, npogeccMoHalnbHbIA POCT, CaMOaHaan3, negarornyeckas [LeATesIbHOCTb, pa3BuUTUe,
KOMMEeTEHTHOCTb, HAaCTaBHMYECTBO, MeToAuyeckas paboTa, nmpodeccrmoHanbHasa 3peniocTb, obpaTHas

CBA3b, CaMOOLeHKa, nedarorn4eckoe MactepcTBo.

Introduction. A modern educational organization develops under conditions of
continuous renewal of educational content, growing demands for the quality of instruction,
and increasing attention to teachers' professional competence. Under these conditions,
sustainable professional growth can no longer be viewed simply as the accumulation of
experience or the completion of professional development courses. It requires teachers to
be able to reflect critically on their own practice, to identify the causes of their successes
and difficulties, to relate their actions to educational outcomes, and to make deliberate
changes to their practice.

The idea of reflection in pedagogy rests on deep scientific foundations. . Dewey
regarded reflective thinking as an active and sustained examination of experience aimed
at finding well-grounded solutions [1]. D. Schon showed that a professional develops

through the capacity to think both during action and after it has been completed [2]. In the
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educational sphere, this means that a teacher must not only carry out instructional
functions but also continually assess how well their methods, communication style, and
managerial decisions meet learners' actual needs.

For this reason, cultivating a reflective culture becomes one of the key tasks facing an
educational organization.

The relevance of this study stems from the fact that teachers' professional activity is
becoming increasingly complex, dynamic, and multi-layered. Teachers work not only with
instructional content but also with learners' motivation and emotional states, the digital
environment, parents, administrators, and the requirements of educational standards.
Under these circumstances, sustainable teacher development is impossible without a well-
developed capacity for self-analysis and professional reflection.

Educational practice frequently reveals a contradiction between formal professional
development and genuine change in pedagogical behavior. Teachers may complete
training, take part in methodological activities, and fulfill reporting requirements without
always engaging in deep reflection on their own professional actions.

A reflective culture makes it possible to resolve this contradiction. It helps teachers
move from the mechanical fulfilment of requirements toward conscious professional
growth. As S. Brookfield argues, a critically reflective teacher is able to examine their
practice from multiple perspectives - personal experience, learners' views, colleagues'
assessments, and the theoretical foundations of pedagogy [3]. It is precisely this approach
that renders development sustainable rather than incidental.

The aim of this study is to provide a theoretical grounding for the significance of
reflective culture within an educational organization and to establish its role as the
foundation of sustainable professional growth among teaching staff.

Research objectives:

1. To clarify the essence and content of the concept of a teacher's reflective culture;

2. To determine the role of reflective culture in ensuring sustainable professional
growth;

3. To identify the organizational and pedagogical conditions for cultivating a reflective
culture within an educational organization.

The scientific novelty of this article lies in treating reflective culture not
merely as an individual quality of the teacher, but as an element of the professional
environment of the educational organization as a whole. The article clarifies that
sustainable professional growth is achieved not through isolated professional development
activities, but through the systematic engagement of teachers in reflective practice: self-
analysis, professional dialogue, mentoring, analysis of pedagogical situations, feedback,

and the collective discussion of educational outcomes.
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Materials and Methods. The materials for this study comprised scholarly works
addressing reflective thinking, teachers' professional development, pedagogical practice,
and organizational learning, drawing on the work of J. Dewey, D. Schén, S. Brookfield, F.
Korthagen, D. Kolb, J. Mezirow, C. Argyris, and P. Senge.

The study employed methods of theoretical analysis, generalization, comparative-
pedagogical analysis, and structural-functional analysis. Theoretical analysis was used to
clarify the content of the concept of reflective culture; generalization, to identify the
principal directions of its formation; and structural-functional analysis, to determine the
place of reflective culture within the broader system of teachers' professional growth.

Results and Discussion. In addressing the first objective, the essence of the teacher's
reflective culture was clarified. Reflective culture is not a discrete skill of self-analysis, but
a holistic professional and personal quality encompassing teachers' ability to be aware of
the aims of their activity, to analyze the methods they employ, to evaluate outcomes, to
identify errors, and to make decisions about their further professional development.

Reflection in pedagogical practice begins when teachers ask themselves: why do | act
this way, what result does my approach produce, what needs to change, and how do
learners perceive my actions? This differs from mere self-reporting. A self-report simply
records what was done, whereas reflection helps explain why it was done in a particular
way and how effective it proved to be.

Dewey emphasized that reflective thinking is bound up with making sense of a
problematic situation and searching for a well-grounded solution [1]. For teachers, this
means the capacity to see, behind surface-level difficulties, deeper underlying causes:
insufficient learner motivation, a weak link between material and practice, a poorly chosen
method, a lack of feedback, or insufficient individualization of instruction.

Schoén introduced the influential concepts of "reflection-in-action" and "reflection-on-
action" [2]. In educational practice, these manifest as follows: reflection-in-action occurs
when a teacher notices, during the lesson itself, that the chosen method is not working
and adjusts the course of the lesson accordingly; reflection-on-action occurs when, after
the lesson, the teacher analyzes what worked, what proved difficult, and what conclusions
should be drawn.

Reflective culture accordingly comprises several components:

The cognitive component, concerning teachers' knowledge of the aims, methods,
and criteria for evaluating their own practice;

The analytical component, which enables teachers to identify the causes of
pedagogical successes and failures;

The value-based component, reflecting teachers' readiness to assess their own

work honestly and to regard development as a professional norm;
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The communicative component, concerning readiness to accept feedback from
learners, colleagues, and administration;

The activity-based component, expressed in the ability to change one's
pedagogical practice on the basis of the conclusions drawn.

Reflective culture thus functions as an internal mechanism of professional growth: it
allows teachers not merely to record experience, but to transform it into a source of
development.

In addressing the second objective, the study examined the role and significance of
reflective culture in ensuring sustainable professional growth. Teachers' professional
growth becomes sustainable when it rests not on external control, but on an internal
readiness to develop. Courses, seminars, certification procedures, and methodological
events yield results only when teachers are able to relate the knowledge gained to their
actual practice.

D. Kolb conceived of learning as a cycle comprising concrete experience, observation
and reflection, the formation of conclusions, and further practical application [5]. This logic
holds particular importance for the teaching profession: every lesson, educational activity,
consultation, or methodological session can become a source of professional growth,
provided the teacher does not merely carry out the action but analyzes its results.

Reflective culture helps teachers to view professional development as an ongoing
process. It reduces dependence on external evaluation and strengthens professional
autonomy. Teachers with a well-developed reflective culture do not experience critical
remarks as personal attacks, but treat them as material for improving their practice - a
disposition that matters greatly amid the renewal of curricula, the introduction of digital
technologies, and shifting learner needs.

Brookfield observed that critical reflection helps teachers uncover the hidden
assumptions that shape their behavior [3]. A teacher may, for instance, assume that strict
control invariably improves discipline, yet an analysis of feedback may reveal that
excessive rigidity in fact diminishes learner initiative. Here, reflection becomes not mere
contemplation but a tool for revising one's professional stance.

Reflective culture also helps prevent professional burnout. Teachers who do not
analyze the causes of their difficulties often interpret failure as personal inadequacy. A
reflective approach, by contrast, allows a problem to be reframed as a professional task
that can be addressed by changing methods, redistributing workload, seeking support, or
developing specific competencies.

The relationship between reflective culture and pedagogical mastery is especially
significant. Mastery develops not merely through years of service, but through experience

that has been meaningfully examined; prolonged practice without analysis can, instead,
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entrench ineffective habits. Sustainable teacher growth therefore requires a continual
movement from experience to reflection, from reflection to change, and from change to a
new quality of professional practice.

F. Korthagen stressed the importance of linking theory and practice in teacher training
and development [4] - a principle equally relevant for the educational organization as a
whole. Reflective culture enables teachers not merely to know pedagogical theory, but to
apply it to real situations, making professional development deeper and more practice-
oriented.

Reflective culture thus underpins sustainable professional growth precisely because it
connects experience, self-analysis, feedback, theoretical understanding, and practical
change within pedagogical activity.

Addressing the third objective made it possible to identify the organizational and
pedagogical conditions needed to cultivate a reflective culture within an educational
organization. Reflective culture does not arise spontaneously; it must be deliberately
fostered through the organizational environment, methodological work, and managerial
support.

The first condition is the creation of a psychologically safe professional environment.
Teachers will openly analyze their own mistakes only where the organization is free of fear
of punishment for professional difficulties. An error should be treated not as grounds for
pressure, but as a source of analysis and growth - which requires an administrative stance
in which oversight is paired with support, and performance evaluation with the opportunity
for professional discussion.

The second condition is the development of professional dialogue. Reflection deepens
when teachers can discuss their practice with colleagues. Methodological associations,
pedagogical councils, mentoring meetings, and mutual classroom observation should be
aimed not solely at reporting, but at the substantive analysis of pedagogical situations -
attending not only to outcomes, but to their underlying causes.

The third condition is the introduction of regular feedback, which may come from
learners, colleagues, administrators, mentors, and parents. Such feedback must be
accurate, specific, and development-oriented: generic assessments such as "good" or
"bad" do not build a reflective culture. More useful are questions such as what helped
learners grasp the material, which forms of work engaged their interest, where difficulties
arose, and what might be changed in the next lesson.

The fourth condition is the use of dedicated tools for pedagogical reflection - reflective
journals, lesson self-analysis frameworks, professional development portfolios, case
analysis, individual growth plans, video observation followed by self-review, professional

consultations, and mentoring conversations. These tools help make reflection systematic

134



FblsIbIM CEPMIHI / UMMNYJIbC HAYKW / IMPULSE OF SCIENCE, 2026, Ne 3 (7)

rather than incidental.

The fifth condition is linking reflection to methodological work. In many educational
organizations, methodological work is reduced to plans, reports, and scheduled events; its
developmental potential emerges only when it becomes a space for analyzing actual
pedagogical practice - helping teachers answer questions such as what professional gaps
they have, which methods are effective, which competencies need development, and what
has changed following the introduction of new approaches.

The sixth condition is the development of mentoring. A mentor helps a novice or less
experienced teacher not simply to master documentation and organizational procedures,
but to learn to think as a professional. Mentoring should include the joint analysis of
lessons, discussion of difficult situations, the setting of developmental goals, and the
tracking of progress - turning mentorship into a mechanism for building reflective culture.

The seventh condition is support for organizational learning. P. Senge described the
learning organization as a system in which people continually expand their capabilities and
learn to solve problems together [8]. For an educational organization, this means that
reflective culture must be cultivated collectively as well as individually: the entire teaching
staff should be able to analyze outcomes, acknowledge problems, seek solutions, and
implement change.

Cultivating a reflective culture therefore demands a systematic approach. Simply
urging teachers toward self-analysis is not enough; conditions must be created under
which reflection becomes a norm of professional life within the educational organization.

Conclusion. This study has established that reflective culture is one of the key
foundations of sustainable professional growth among teaching staff in a modern
educational organization.

In addressing the first objective, the essence of reflective culture was clarified as a
complex professional-personal formation encompassing teachers' ability to be aware of
the aims of their activity, to analyze the methods they employ, to evaluate outcomes, to
identify professional difficulties, to make well-grounded decisions, and to adjust their own
pedagogical practice accordingly.

In addressing the second objective, it was established that reflective culture underpins
the sustainability of professional development by converting accumulated experience into
a conscious resource for growth, helping teachers make use of feedback, develop
autonomy, refine their pedagogical mastery, raise the quality of the educational process,
and reduce the risk of professional burnout.

Addressing the third objective made it possible to identify the principal organizational
and pedagogical conditions for cultivating a reflective culture: establishing a safe

professional environment, developing mentoring, organizing systematic feedback,
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strengthening methodological work, and employing self-analysis frameworks, professional
portfolios, and the collective discussion of pedagogical situations.

Taken together, these conditions enable an educational organization to move beyond
formal professional development toward the genuine, meaningful development of its
teaching staff. Cultivating a reflective culture should, therefore, be regarded as an ongoing
mechanism for improving the quality of education and advancing teachers' professional

development.
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